P2G WEEKLY UNIT PLANNING TEMPLATE
Course: ELA/Social Studies            Teacher: Judy Gorman                    Unit of: 3 to 5 days 

STAGE 1: DESIRED RESULTS
	UNIT GOAL/FOCUS:

	
This unit pairs reading and discussion of Tim O’Brien’s story "The Things They Carried" with a letter-writing activity intended to help students develop the empathy needed to be insightful readers and to give students the opportunity to examine the symbolic weights they carry and, in turn, create meaningful, dynamic prose. Students will also learn about the history of the Vietnam War.


	COMMON CORE LEARNING STANDARDS:

	
Subject: Language Arts Standard: 9-10.RL.1. – Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. 
Standard: 9-10.RL.2. – Determine a theme or central idea of a text and analyze in detail its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text. 
Standard: 9-10.RL.5. – Analyze how an author's choices concerning how to structure a text, order events within it (e.g., parallel plots), manipulate time (e.g., pacing, flashbacks) create effects as mystery, tension, or surprise. 
Standard: 9-10.RL.10. – By the end of grade 9, read and comprehend literature, including stories, dramas, and poems, in the grades 9-10 text complexity band proficiently, with scaffolding as needed at the high end of the range. 
Standard: 9-10.W.5. – Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience. 






	ESSENTIAL/FOCUS QUESTION(S):

	
What is the meaning and consequences of that which we carry both visibly and invisibly / tangibly and intangibly? 
Who are some of the people affected when two countries are at war? How are they affected? 
Why do some people say the only “victory” possible is the avoidance of war and the creation of a true peace?


	CONTENT OBJECTIVES:                                                                         

	Students will know…

Students will know basic history of Vietnam War from a range of Americans’ and Vietnamese people’s perspectives. 
Students will apply a wide range of strategies to comprehend, interpret, evaluate, and appreciate texts. They draw on their prior experience, their interactions with other readers and writers, their knowledge of word meaning and of other texts, their word identification strategies, and their understanding of textual features (e.g., sound–letter correspondence, sentence structure, context, graphics). 

Students will: 
read fiction by Tim O'Brien and determine the characteristics and techniques of his style. 
make connections between ideas in literature and their own experience in order to grow as empathetic readers. 
apply their knowledge to write their own pieces in a letter format.



	SKILLS/STRATEGIES OBJECTIVES:

	Students will be able to…

Identify in their reading and use in their writing passages main ideas, supporting details and making inferences. 
Make connections between ideas in literature and their own experience in order to grow as empathetic readers. Apply their knowledge to write their own pieces in a letter format.


	LANGUAGE OBJECTIVES & VOCABULARY:

	Students will read, write, speak, or listen…

Students will understand and use in their reading, discussions and writing the concepts of tangible and intangible 
Students will: 
read fiction by Tim O'Brien and determine the characteristics and techniques of his style. 
make connections between ideas in literature and their own experience in order to grow as empathetic readers. 
apply their knowledge to write their own pieces in a letter format. 
employ all the steps of the writing process to create a polished and publishable piece.



STAGE 2: ASSESSMENT EVIDENCE
	END OF UNIT ASSESSMENT/
PERFORMANCE TASK:
	END OF UNIT STUDENT 
SELF-ASSESSMENT/REFLECTION:

	
All students will write a letter about the “things that they carry”. This letter will be sent to someone in their lives they have reason to share this with…a friend, relative, teacher, etc. 
Students reading at a high reading level will write an essay comparing the position supporting vs. opposing the U.S.’s war with Vietnam. 
	

Teacher and students will give grades from 1-4 based on clarity of main idea(s), supporting details, depth of thought and feeling 






LEARNING PLAN - DAY 1 
1. As students enter the classroom, ask them about their “journeys” to your room, using questions such as the following: 
* How far have you traveled? (e.g., “all the way from the gym,” “down the hill from my car,” “just from the room next door,” etc.) 
* What have you brought with you on this journey? (e.g., “last night’s homework,” “my soccer cleats for practice,” “a bottle of water,” etc.) 
2. Using this introductory conversation as stimulus, ask each student to list on a piece of paper all the things—both literal and symbolic things—he or she carries. 
3. As students begin to make their lists, prompt them with some of the following questions: 
* What do you carry every day in school? 
* What do you carry in the summer? 
* What do you have to bring to work? 
* What things do you carry that are very visible to the world? 
* What things are more hidden? 
* What things are totally invisible, that is, abstract or symbolic? 
* What do others make you carry? 
* What things do you carry that you’d like to put down? 
4. Once students have accumulated a long list, ask them to share some of their ideas. Write these ideas on the board. The list likely will include concrete things such as car keys, history books, makeup, skateboards, candy bars, iPods, cell phones, hats, pictures, and good luck charms as well as abstract things such as stress, allergies, a secret, fear of not getting into college, memories of last summer, and so forth. 
5. Using the list on the board, ask students to consider various ways of grouping these items into categories such as “Necessities,” “Luxuries,” “Things I Love,” “Concrete Things,” “Abstract Things,” “Things That Make Me ME,” “Things I Wish I Could Put Down.” Emphasize that there are no right or wrong answers here. The intent is to help students see that people carry things for different reasons and that we all have our own burdens. 
6. Ask students to estimate the symbolic weight of these items listed on the board. Remind them that there are no right or wrong answers. (For example, one student may be carrying a detention slip that seems to weigh 50 pounds because of the trouble it involves, whereas another student may have a similar slip and find it almost weightless!) Students should begin to realize that we give weight to both objects and ideas depending on their importance and personal significance. 
7. Ask students to estimate symbolic weight of some of the items on their own lists. 
8. Tell students they will read the story “The Things They Carried” by Tim O’Brien, from his 1990 novel about Vietnam, The Things They Carried. 
9. Ask students to share what they know about the Vietnam War before they begin reading. Offer background information as needed. (See below the Chapter on The Vietnam War from The Young People’s Guide to United States History by Howard Zinn.) 
Session Two - DAY 2 
10. Begin discussion of “The Things They Carried.” Ask students to note the technique O’Brien uses to tell the story, that is, the device of the list. 
11. Make a list on the board of the things the soldiers carry (e.g., radios, rifles, comic books, tranquilizers, the soil, the humidity, guilt). 
12. Encourage discussion that examines what each soldier carries and how that information reveals character. 
13. Ask students to make categories for these things and to consider the possible symbolic weight of the various things the soldiers carry. 
14. Tell students to return to the lists they made in the previous class session and to add to their lists anything, concrete or abstract, they may have forgotten. Allow students to share new ideas. 
15. On their papers, ask students to circle three of the most significant weights they carry. Note that these things may represent positive or negative weight. The point is that each item is important and has an impact on the student’s life. 
16. Give students five minutes to free-write on each circled item. Suggest that in the free-writing they might try to describe the item, give some background information about it, explain why they are carrying it, explain its symbolic weight, and connect it to someone else in their lives. 
17. After they finish free-writing, tell students to use their free-writes to determine which one of the things from their lists they feel most strongly about and want to elaborate on in their upcoming letter writing assignment. 18. Give each student a copy of the What Are You Carrying? Letter Assignment. Explain the activity, telling them that they will write a letter to someone with whom they can share the weight of one of these things they carry. 
19. Review the general requirements of friendly letters. Remind students that while their letters will be in friendly letter format and will therefore have an informal tone, the letters still must include details, as well as solid and specific ideas. (Examples: a student might choose to write to his/her mother to explain why he/she feels an enormous and burdensome weight of parental pressure, or someone might write to a best friend to talk about the positive weight of the picture he or she carries of the two of them together.) 
20. Students should work on a draft of the letter as homework, which they will use in response groups during the next session. 
Session Three -DAY THREE 
21. During this session, focus students’ attention on responses and revisions of the second drafts. 
22. Divide the class into response groups of three to five students, and hand out the appropriate number of What Are You Carrying? Reader Response sheets to each group. 
23. Ask writers to take turns reading the drafts of their letters to their groups. After each letter is read, the group should collectively complete a What Are You Carrying? Reader Response sheet for that letter in order to generate material that the student can use to improve/revise the next draft. 
24. Ask each group to share a particularly strong letter or part of a letter with the entire class, after obtaining the writer’s permission to do so. Ask the group members to comment on why that piece of writing is especially powerful in order to help students determine qualities of good writing. 
25. Allow writers who are struggling with aspects of their letters to ask for class input on specific problems they are encountering in their writing. Encourage a variety of suggestions from the class to help students recognize that there often is not one correct way to present material but rather that much of writing is subjective. 26. Hand out the What Are You Carrying? Reflection Questions for students to complete and attach to their final drafts before handing them in for grading. 
27. After the final draft has been corrected and graded, ask students to do one more draft for “publication.” Tell them that they will mail this draft to the person to whom it is directed (i.e., the “Dear __________” ) (Note: in some cases a student may not feel comfortable doing this or the person to whom the letter is directed may no longer be alive or a direct part of the writer’s life. In this case, an alternative might be to have the student share the letter with someone else closely connected to the weight. If that is not acceptable to the student, he or she simply does not have to send the letter.) 
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